Sarah Jayne Bleiweis, 2010

Making A Difference In Our Communities Through Art
An Exploration of Collaborative Art & Public Art
And Their Connection to Community Building
An Integrated Interdisciplinary Unit for 5th Graders
In the Visual Arts & English Language Arts

STAGE 1- DESIRED RESULTS


UNIT RATIONALE: This unit explores art as a means for
making a difference in our communities, focusing specifically
on collaborative art and public art. The students will build
upon their experiences of the collaborative art process,
introduced in the previous unit, in order to gain a better
understanding of how public art can make a difference in the
lives of the community members who encounter it on a daily
basis. Students will be encouraged to study the different Judy Baca. Dancers (tentative title) 2009
ways that artists from around the world use art to empower In progress work for the Latino Fine Arts Center in Dallas, Texas.
entire communities, and how both collaborative art & public art can help foster a strong sense of
community identity. The first lesson will begin with a long-term mural project, where students will work
together to first determine where their mural should be located at, and what the message & image of their
mural should be. Students will meet a local artist-activist from their community, who will visit the school
to talk to students about the various forms of public art located throughout the city of Boston. The class
will also learn about artists Judy Baca and Diego Rivera, two community-activists & artists, who have
successfully made a difference through creating public works of art that addressed the opinions & issues of
the surrounding community. The class will create a list of people and things that represent the culture of
the surrounding community. Students will use the class-generated list as a guide to further brainstorm
other ideas, in their sketchbooks, about what their mural should look like. Once the images have been
chosen, students will work in teams to design a section of the mural. The second lesson is based off of the
poetry and artwork of Shel Silverstein, and is intended to take place around the time of National Poetry
Month in April. Students will learn about the life and work of famous American poet, Shel Silverstein,
determining how his poetry made a difference in the world, and in other people’s lives. Students will then
create a collection of poetry and art, in the style of Shel Silverstein’s books. The final product will be a
professionally bound book, reflecting a sense of community identity, through the collection of poetry &
corresponding drawings written by each student at the school. The third lesson of this unit focuses on
public art, and integrates previous art lessons about the ways in which public artworks, such as murals, can
communicate messages to the surrounding community. Students will further learn about the role of
public art within a community space by viewing
images of Robert Indiana’s artwork in a smart-board
Community…Community
presentation. Students will then be challenged to
o Everyone has power to influence community.
convey their understanding of positive & negative
o Everyone belongs to more than 1 community.
space in order to create their final project, a 3-D
o Everyone in a community is different but has
papier-mâché letter, inspired by the artwork of
something in common.
Robert Indiana.
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Judy Baca. World Wall: A Vision of the Future Without Fear 1986-2003 Triumph of the
Hearts Panel 10ft. x 30ft. Acrylic on canvas.
http://judybaca.com/now/index.php?option=com_igallery&view=gallery&id=5&Itemid=73
Relationship to Curriculum: This is the third unit of a year-long curriculum where students will explore the power of
the visual arts, and the power within their own selves, to make a difference in the world. This particular unit
consists of three interdisciplinary art lessons that will take up to nine 45 minute classes to complete. This unit
occurs during the second half of the school year, and continues to explore the concept of collaborative art, which
was introduced in the previous unit, titled “Making A Difference In Our Environments Through Art”. The
continuation of collaborative art as a common theme between the second and third units, becomes further explored
when the concept of “Public Art” is introduced during this unit.



ENDURING UNDERSTANDINGS:
o We can make a difference in our communities through collaborative art & public art that create a
stronger sense of community identity.
o Artists can make a difference in their communities by listening to the needs of community
members, and addressing important issues & interests of the community through their art.
o Collaborative art brings together members of a community to work together towards achieving a
common goal.
o Public art can make a difference in our communities by adding important images and messages,
about human experiences, to our everyday surroundings.



ESSENTIAL QUESTIONS:
o How can we make a difference in our communities through art?
o How can artists make a difference in their communities through art?
o How can collaborative art make a difference in our communities?
o In what ways can public art make a difference in our communities?

Sketchbook Sparker:

By Robert Indiana.
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Take your sketchbook with
you to go search for public art
within
your
community.
Create some sketches of the
murals & other forms of public
art that you see.

Unit Three: Page 2



STANDARDS ADDRESSED:
o Visual Arts Learning Standard 2: Elements
and Principles of Design. Students will
demonstrate knowledge of the elements
and principles of design.
o Visual Arts Learning Standard 4: Drafting,
Revising, and Exhibiting. Students will
demonstrate knowledge of the processes of
creating and exhibiting their own artwork:
drafts,
critique,
self-assessment,
refinement, and exhibit preparation.
o Visual Arts Connections Strand 7: Roles of
Artists in Communities. Students will
describe the role of artists, patrons, cultural
organizations, and arts institutions in Baca, J. Guadalupe Mural Project. 1990. A 4 panel mural 9ftx9ft each on the
history & future of Guadalupe, California. The Founders of Guadalupe. 8’x7’
societies of the past and present.
on plywood. 1990. Commissioned by County of Santa Barbara Arts
o Visual Arts Connections Strand 8: Concepts Acrylic
Commission & developed with local participants of the farm working town of
of Style, Stylistic Influence, and Stylistic Guadalupe, Ca.
Change. Students will demonstrate their
understanding of styles, stylistic influence, and stylistic change by identifying when and where art
works were created, and by analyzing characteristic features of art works from various historical
periods, cultures, and genres.
o Visual Arts Connections Strand 10: Interdisciplinary Connections. Students will apply their
knowledge of the arts to the study of English language arts, foreign languages, health, history, and
social science, mathematics, and science, and technology/engineering.



UNIT OBJECTIVES:
o Students will create art that makes a difference in their communities.
o Students will examine & gain perspective on the various ways artists can make a difference in their
communities.
o Students will be able to create collaborative art & public art with members of their school and local
communities.
o Students will be able to explain how collaborative art & public art can make a difference in their
communities.
o Students will be able to identify artists, of the past & present, who have made a difference in their
communities through collaborative art & public art that addresses the important issues of the
surrounding community.

Panorama Image of Judy Baca & youth participants of the Great Wall of Los Angeles
http://www.sparcmurals.org/sparcone/index.php?option=com_content&task=view&id=20&Itemid=52
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STAGE 2- ASSESSMENT EVIDENCE


EVIDENCE:
o Students will discuss the various ways in which collaborative art & public art make a difference in
communities around the world, after reading the book Talking Walls.
o Students will examine the role of collaborative art & public art in their own communities by viewing
images of local murals & public art, and by meeting a visiting guest artist from the local community.
o Students will identify community artists-activists of the past & present, such as Diego Riviera and
Sandra Baca, and will view images of their works.
o Students will develop (in their sketchbook) a list of ideas, topics, and messages that they wish to
incorporate within their community mural; and will then vote on an overall theme, image & public
location for their collaborative mural.
o The final product will be a collaborative student mural located in a public place, and will be painted
&/or created using mosaic tiles, in order to communicate an important message to the surrounding
community.
o

Students will examine Shel Silverstein’s
books, and become familiar with his style
of poetry & art.

o Students will discuss the ways in which a
classroom publication of students’
artwork & poetry can be a form of
collaborative art reflecting community
identity within the school.
o Students will participate in Shel
Silverstein worksheets, poetry games,
and sketchbook exercises to brainstorm
ideas of what their contribution to the
class publication will be.
o The final product will be a collection of
poems & drawings, reflecting the style of
Shel Silverstein, and comprised of a
poem and /or drawing created by each
student about “life at school”.

o The final product will be a collaboration
of student work, in a professionally
published book, reflecting a strong sense
of community & school identity felt
among all students.
o Students will make observations about the work of artist Robert Indiana, while discussing the
concept of public art and how it can make a difference in a community.
o Students will discuss how positive & negative space can be used as an artist’s guide for drawing,
when they create a 2-dimensional draft of their chosen letter.
o The final product will be a 3-dimensional letter of the alphabet, in the student’s language of choice,
constructed out of recycled cereal boxes and papier mache.
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o Students will identify the positive & negative space of their 3-dimensional letter by painting it with
two different colors, using the color wheel as a reference.
o Students will determine where & how they wish to display their letters together in a public setting.
o The students will participate in group critiques with classmates,
and discuss the power of collaboration and art that can potentially
make a difference in our environment.
o Students will conduct research, notes, and thumbnail drawings in
their “Sketchbooks of Self Discovery” during the process of
creation for all three lessons of this unit, in addition to all other
process-oriented evidence created throughout the year’s
curriculum.
o Students will keep preliminary artworks and final products from
art lessons in their “Piece” Process Portfolios throughout the year.


STRATEGIES:
o The teacher will ask questions to students about the role of artists within the community, as they
view examples of public art & murals that are located in the surrounding local area, prompting
Visual Thinking Strategies to provoke group discussion. The teacher will observe student discussion
and work habits during in-class art projects.
o The teacher will present the artwork of Diego Riviera, Laura Baca, Shel Silverstein, and Robert
Indiana, facilitating group discussion about the role of public art & collaborative art in making a
difference within the community.
o The teacher will observe student’s work habits during a check in with each student when they
begin their research and/or thumbnails for their final piece of artwork. The teacher will check off
each student, after they make sure that the student is on-task and understanding the instructions
during an initial assessment half-way through the lesson.
o The teacher will supervise the students throughout the lesson, checking to make sure that
everyone is participating and incorporating the elements & principles of design within their final
product, as well as any other additional components recommended by the teacher.
o The teacher will review visual arts vocabulary terms and key concepts of lessons with the students
at the end of each class period, in the form of a quiz game to determine which tables are ready to
line up first for dismissal.
o The teacher will use a rubric for the final evaluation of the student’s projects, to assess their class
participation and team work throughout the entire unit.
o The teacher will collect students’ sketchbooks approximately every two weeks, with a given
number of pages assigned to students to have completed. The teacher will read, critique, and give
feedback each time the sketchbooks come in.
o The teacher will engage in cooperative formative evaluation with the students throughout the
entire school year, based upon the ongoing process-oriented projects of the sketchbooks &
portfolios.
o The teacher will assess the quality, quantity, and direction of the research & work in students’
sketchbooks, as well as the strategies being used, their effectiveness, and their balance in relation
to what is being sought or discovered. The teacher will write comments on “sticky notes” in the
students’ sketchbooks, suggesting directions, artists, and resources of interest for the student, as
well as providing feedback about their process of learning & self-exploration.
o The teacher will provide consistent feedback and ongoing formative assessment on students’
“Sketchbooks of Self Discovery” and “Piece” Process Portfolios throughout the entire year.

SJBleiweis, May 16, 2010

Unit Three: Page 5

RUBRIC: Sample of Lesson 2 Assessment Criteria is included below.

LESSON 2 ASSESSMENT INSTRUCTIONS:
Where The School Sidewalk Ends Collaborative Class Book
Students will give oral presentations to the class and to a video camera upon completion of
their Shel Silverstein poem & picture. Students will be asked to read aloud their poem &
present their corresponding artwork. Students will answer the questions below for student
assessment.

Student Criteria for Video-Taped Presentation
a. Can the student explain the techniques of composition, emphasis,
illustration, overlap and unity.
b. Can the student talk about their visual poem in the context of the
elements of art and principles of design?
c. Did the student follow directions in class?
d. Did the student follow safety procedures?
e. Did the student make an effort to work hard throughout class time?
f. Was the student ready to share art materials and help their fellow
students, building a communal art room?
g. Can the student talk about the process of making their visual poem
and what ideas changed and stayed the same in the process?
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CONCLUSION:
After completing all three lessons within the third unit of the school year, the students will have worked together
to create three pieces of collaborative artwork related to the Unit 3 theme, “Making A Difference…IN OUR
COMMUNITIES…Through Art”. All three final art products will reflect the varying degrees of collaboration that
took place amongst students throughout the creation process. The final art products will also further emphasize
how numerous forms of public art & collaborative art can be a means for artists to engage entire communities in
making a difference. Students will explore how they can make a difference in their own communities, by
addressing important community issues through works of public art, and by influencing a strong sense of
community identity through collaborating and interacting with members of both the classroom, school, and
neighborhood communities. Two of the three pieces of artwork created from this unit, being the Community
Mural of Student Voice and the Robert Indiana Letters of Life, Love & Laughter, are examples of how public art
within the community can communicate positive messages to make a difference in the local surroundings.
Students will be responsible for determining the theme and location of the mural & letter installations. The other
art lesson, being the Shel Silverstein-inspired class publication of poems & drawings, will be more focused on the
ways in which collaborative art can make a difference by helping foster a strong sense of community among 5th
grade students and the school culture. At the end of the unit, students will select their favorite project to answer
a self reflection worksheet about. Students will be able to choose from any one of the three artworks they
created, either the mural, the class publication of Silverstein poems, or the paper mache letters inspired by Robert
Indiana. Students will answer questions which promote self-reflection of their experiences creating art during this
unit. Students will answer the self-reflection questions in their sketchbooks, which will also convey whether or
not they understood the unit’s learning objectives. All three final products of student artwork that result from this
unit, in conjunction with the self-reflection questions, will exemplify the various ways in which we can make a
difference in our communities, through art.

STAGE 3- LEARNING PLAN


RESOURCES & EXEMPLARS:
o PowerPoint Presentation
o Smart Board Presentation
o Benchmark Product & Student Samples
o Computers & Internet

Diego Rivera. Detroit Industry, South Wall, 1932-33. Detroit
Institute of Arts.
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Boston Youth Fund Mural Crew
http://www. Bostonyouthzone.com/teenzone/employment/MuralCrew/default.asp
Dannat, A. (2009). Robert Indiana: Hard Edge (Hardcover). New York, NY: Paul Kasmin
Gallery.
Hume, H. (2000). A Survival Kit for the Elementary / Middle School Art Teacher. San
Francisco, CA: Jossey-Bass
Katz, E., Lankford, E., & Plank, J. (2000). Themes & Foundations of Art. New York, NY: National
Textbook Company.
Knight, M. (1992). Talking Walls. Gardiner, Maine: Tilbury House Publishers.
Knight, M. (1997). Talking Walls: The Stories Continue. Gardiner, Maine: Tilbury House
Publishers.
The Roland Collection of Films on Art - Nature and Nature: Andy Goldsworthy April 28, 2010
http://www.rolandcollection.com/films/?prm=a13-b109-c1025-d0-e0
The Diego Rivera Mural Project
http://www.riveramural.org/home.asp?language=english

Diego Rivera - Wikipedia, the free encyclopedia http://en.wikipedia.org/wiki/Diego_Rivera

Andy Goldsworthy middle school art lesson
http://mms.d321.k12.id.us/webart/html/student%20work/goldswor.html
Art Lesson Plan: Natural Construction -Earth Works -Andy Goldsworthy
http://www.princetonol.com/groups/iad/lessons/middle/larry-natural.htm#Internet
Art Junction: a collaborative art space for teachers and students
http://www.artjunction.org/earth_links.php
The Official Site for Kids. (2010). Retrieved April 10, 2010, from The Shel Silverstein.com
web site: http://www.shelsilverstein.com
Great Wall of Los Angeles Breaking Barriers http://www.judybaca.com/now/index.php
http://www.sparcmurals.org/sparcone/index.php?option=com_frontpage&Itemid=1
Social and Public Art Resource Center SPARC Murals
Art Spotlight: Robert Indiana, Working With Composition. (March 2010). Scholastic Art, Vol.
40 No.5, 4-10.
Rogak, L. (2007). A Boy Named Shel: The Life and Times of Shel Silverstein
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Silverstein, S. (1981). A Light in the Attic. New York, NY: HarperCollins.
Silverstein, S. (1996). Falling Up. New York, NY: HarperCollins.
Silverstein, S. (1964). The Giving Tree. New York, NY:
HarperCollins.
Silverstein, S. (1974). Where the Sidewalk Ends. New York, NY:
HarperCollins.
Winter, J. (1991) Diego. New York, NY: Alfred A. Knopf.
(2010) Shel Silverstein. Retrieved April 10, 2010, from Famous Poets
and Poems.com web site:
http://www.famouspoetsandpoems.com/poets/shel_silverstein
(2010) Community Stories Project. Retrieved April 10, 2010, from Art
Junction: A Collaborative Art Space for Teachers & Students web
site: http://www.artjunction.org/comm_links.php
Robert Indiana, Tel Aviv, Israel.


ART MATERIALS:
o For Mural: House paint, paint brushes, towels, painting trays, paint cleaner
o For Shel Silverstein-Inspired Class Publication: paper, pencils, erasers, black felt-tip markers, pens, Shel
Silverstein worksheets, book binding, Xerox machine.

o For Robert Indiana-Inspired Letters: recycled cereal boxes, paper mache mixture paste, newspaper
strips, scissors, pencils, box-letter reference sheets.
o For Calligraphy: thick paper, calligraphy pens, ink, hand-outs of calligraphy alphabets in various
languages

Laura Baca. CARECEN: “Migration of the Golden People” 2002. 14ft x 32ft digital mural at the Central American
Research and Education Center of Los Angeles in Pico Union. Developed with youth participants and Central
American scholars on the migration of the 1980’s of Central Americans to Los Angeles. Sponsored by City of Los
Angeles and SPARC.
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SCOPE AND SEQUENCE OF LESSONS:
o LESSON 1: Community Mural of Student Voice
The students will view images of various murals located in
and around their local community, identifying what they
believe to be the message and purpose of each public
artwork. Students will meet a local community artistactivist who will come visit the class to talk to the students
& discuss the ways that public art can make a difference in its
Mural Project 1990. A four panel mural 9ft x 9ft each on the history & future of
surrounding communities. Students will read The Talking Walls Guadalupe
Guadalupe, California. The Farmworkers of Guadalupe. 8’ x 7’ Acrylic on plywood. 1990.
Commissioned by County of Santa Barbara Arts Commission and developed with local participants
book in order to gain a more global perspective of public art’s of the farm working town of Guadalupe, Ca.
role within the community. Students will also view murals
painted by Diego Rivera and Judy Baca and identify the ways in which these artists made a difference in their
communities, through works of collaborative and public art. Students will research ideas for their mural, starting
with the history & current issues of the community, while recording notes in their sketchbooks. The teacher will
provide creative writing prompts, names of community artists, and images of murals to help provoke ideas for
students to further explore in their sketchbooks. The class will vote upon the main theme, image, and location of
their community mural, as well as determine the materials to be used in its creation. Students will have the option
of painting the mural and /or creating the mural through a mosaic tile technique. The resulting community mural
will reflect the research & concern of the students and surrounding community.

o LESSON 2: Class Publication of Where the School Sidewalk Ends
Recited, Sung, & Shouted By: The 5th Grade Students of Ms. Bleiweis’ Art Class
The students will become familiar with the poetry and artwork of Shel Silverstein.
They will then participate in a number of poetry activities and complete Shel
Silverstein worksheets as warm-up exercises to prepare them for writing their own
poems. Students will write a poem about school life and then draw a corresponding
picture either individually, or collaboratively, with a fellow classmate. Their work
will be combined to form a class book, consisting of a collection of student-inspired
poetry & artwork, created in the style of Shel Silverstein. Students will be
responsible for the technical aspects of the publication of their book, including the
title, table of contents, lay-out, and so forth. The final product will be a
professionally bound collection of students’ work & collaborative drawings,
reflecting a sense of school community and identity throughout.
o LESSON 3: 3D Letters of Life, Love, and Laughter
The first day of this lesson starts with a smart-board presentation introducing the
artwork of Robert Indiana, who uses art as a means for communicating a message to the
surrounding community. Students will learn about the role of public art within a
community space. This lesson integrates two block-letter making activities: the 1st is an
exercise focusing specifically on the creation of their block letters from 2-D sketches, and
the next activity is the transformation of their 2-D sketches into a 3-D papier-mache
letter. The final product will be a letter of their choice & language, covered in papiermâché, then painted and decorated with a variety of textures (optional). Similar to the
style of Robert Indiana’s public artwork displays of letters, the students will be able to
determine where they want their exhibition of letters to be located at, and whether they
will determine the message to be communicated in their public art beforehand (like Indiana) or if they want the
school community to interact with the letters instead.
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If you are a dreamer, come in.
If you are a dream, a wisher, a liar,
A hope-er, a pray-er, a magic bean buyer…
If you’re a pretender, come sit by my fire
For we have some flax-golden tales to spin.
Come in! Come in!
-Shel Silverstein, Where the Sidewalk Ends (1974)

Judy Baca. The World Wall: A Vision of the Future Without Fear.
Santa Barbara Installation 1992. 9/ 10x30ft Paintings on Canvas.
Exhibition sites include the Smithsonian in Washington, D.C.Joensuu- Finland, and Gorky Park in Moscow- Russia. The theme
of this piece explores the material and spiritual transformation of a
society toward peace. As the World Wall travels- a new panel is
added by an artist from each country to which the installation
travels. The most recent additions to the World Wall include a
panel completed by an Israeli-Palestinian team at California State
University Monterey Bay in April of 1998 and a panel by the
Mexican team in 2002.

Laura Baca. Medusa Head. 1971. 36ft x36ft. Acrylic on
wooden doors and cement. Located at the Wabash
Recreation Center Boyle Heights. Developed with 30
members of the White Fence gang. Sponsored by the
local community & the LA Department of Recreation &
Parks.

The Great Wall of Los Angelas, Panoramic View. By Judy Baca.
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