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Making A Difference In Ourselves Through Art
A Self-Exploration of Our Interests, Emotions & Goals
Art as a Process of Creative Reflection & Personal Growth
An Integrated Interdisciplinary Unit for 5th Graders
In the Visual Arts & English Language Arts

STAGE 1- DESIRED RESULTS


UNIT RATIONALE: This unit explores art as a means for making
a difference in ourselves. Students will study the different ways
that people use art to empower themselves, and how art serves
as a form of communication for artists to express who they are
and what they believe. Emphasis will be placed upon the
process of creation, rather than the final product, as the means
for engaging in positive experiences during art class. The
creation process is a relevant theme that will continue beyond
this first unit, into the full year’s curriculum. Students will
receive sketchbooks at the start of the school year and will view
samples of artists’ journals, such as Leonardo da Vinci, in order
to be introduced to the idea that art is an act of exploratory
intelligence. In the first lesson of this unit students will design
the covers of their sketchbooks in a way that will inspire them
to use their “Sketchbooks of Self Discovery” as a tool for
inspiration. The second lesson explores graffiti art as a (c.1487). Leonardo Da Vinci, Vitruvian Man.pen
contemporary art form that enables the artist to communicate & ink wash-over. 13.5 in x 10 in.
who they are & what they believe in today’s world of pop
culture. Students will design a graffiti masterpiece, or “piece”,
that represents who they are on the cover of their portfolio folders. The “Piece” Process Portfolios will be
used to assess students’ progress throughout the year, while also further establishing the importance of the
creative process for students. The third & final lesson builds off of the previous lesson’s focus on text as an
art form, but this time in a historical context, where calligraphy writing from various cultures will be
explored. The children’s book Silent Music will be read to introduce the lesson, and then students choose
the language of their choice to write an important word of inspiration or personal “mantra” in calligraphy.



Relationship to Curriculum: This is the first unit of a year-long curriculum where students will
explore the power of the visual arts, and the power within their own selves, to make a difference
in the world. This unit consists of three interdisciplinary art lessons that will take up to nine 45
minute classes to complete. This unit serves as the introduction to a full-year art curriculum,
consisting of four units total, where students will explore the various ways in which they can bring
about positive social change through art. Students will learn and engage in dialogue about
contemporary artists and innovative community-based art organizations that are addressing
issues of the environment, racial and cultural identity, human rights, and social justice through art.
Students will also be exposed to art of various cultures, from a historical perspective, and involved
in creating art inspired by children’s literature throughout each unit. All four units of this
curriculum explore the power of art, in various forms and mediums, as a means of making a
difference in the world, with a specific focus on the following: (1) making a difference in ourselves,
(2) making a difference in our environment, (3) making a difference in our communities, and (4)
making a difference in our life-times…all through art.
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(c.1487). Leonardo Da Vinci, Page in his Sketchbook.
pen & ink wash-over. 13.5 in x 10 in.
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ENDURING UNDERSTANDINGS:
o Personal reflection & creative self-expression promote
exploration of “ourselves” through art.
o The process of creation is a means for personal
growth and positive experiences.
o Artists communicate information & ideas about who
they are and what they believe through art inspired by
the past & rooted in the present.



ESSENTIAL QUESTIONS:
o How do artists explore more about themselves
through art?
o How can art create positive personal experiences?
o How can artists communicate information & ideas
about who they are & what they believe through their
art?

 STANDARDS ADDRESSED:
Visual Arts Learning Standard 1: Methods, Materials, and Techniques. Students will demonstrate
knowledge of the methods, materials, and techniques unique to the visual arts.
Visual Arts Learning Standard 2: Elements and Principles of Design. Students will demonstrate
knowledge of the elements and principles of design.
Visual Arts Learning Standard 3: Observation, Abstraction, Invention & Expression. Students will
demonstrate their powers of observation, abstraction, invention, and expression in a variety of
media, materials, and techniques.
Visual Arts Connections Strand 7: Roles of Artists in Communities. Students will describe the role of
artists, patrons, cultural organizations, and arts institutions in societies of the past and present.
Visual Arts Connections Strand 9: Inventions, Technologies, and the Arts. Students will describe
and analyze how performing and visual artists use and have used materials, inventions, and
technologies in their work.
Visual Arts Connections Strand 10: Interdisciplinary Connections. Students will apply their
knowledge of the arts to the study of English language arts, foreign languages, health, history, and
social science, mathematics, and science, and technology/engineering.
English Language Arts Standard 1: Discussion. Students will use agreed-upon rules for informal and
formal discussions in large and small groups.


1.3 Apply understanding of agreed-upon rules and individual roles in order to make decisions.

o English Language Arts Standard 3: Oral Presentation.

Students will make oral presentations that
demonstrate appropriate consideration of audience, purpose, and information to be conveyed.



3.8 Give oral presentations for various purposes, showing appropriate changes in delivery (gestures, vocabulary, pace,
visuals) and using language for dramatic effect.
3.9 Use teacher-developed assessment criteria to prepare their presentations.

o English Language Arts Standard 4: Vocabulary and Concept Development. Students will understand and
acquire new vocabulary and use it correctly in reading and writing.


4.19 Determine pronunciations, meanings, alternate word choices, and parts of speech of words using dictionaries and
thesauruses.

o English Language Arts Standard 15: Style and Language. Students will identify and analyze how an author’s
words appeal to the senses, create imagery, suggest mood, and set tone, and will provide evidence from the
text to support their understanding.


15.3 Identify imagery, figurative language, rhythm, or flow when responding to literature.



15.4 Identify and analyze the importance of shades of meaning in determining word choice in a piece of
literature.
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UNIT OBJECTIVES:
o Students will create art that is process-oriented and student-centered, in order to bring about their
own engaging, positive experience through art.
o Students will apply their knowledge of English language arts to exploring more about themselves
through art, and to record their ideas from art within their sketchbooks.
o Students will be able to make connections between self-exploration and creative expression in the
visual arts.
o Students will identify historical and contemporary artworks as being creative ways for artists to
communicate information & ideas about who they are and what they believe.
o Students will develop a creative route for assessing their own personal growth throughout the school
year.
o Students will be able to explain how images, symbols, icons, and text are viewed as visual art-forms
throughout various world cultures and languages, which can inspire personal reflection & creative
self-expression in art.
o Students will be able to present their art projects to the class, and discuss ways they incorporated
the elements and principles of design within their own artwork, in order to convey something about
themselves through art.

STAGE 2- ASSESSMENT EVIDENCE


EVIDENCE:
o Students will examine Leonardo da Vinci’s sketchbook entries
and be introduced to the idea that artists search for inspiration
and that inspiration can come from many kinds of sources and
strategies throughout the creative process.
o The final product will be the students inspirational cover
design for their “Sketchbook of Self Discovery”, created on an
unlined hardcover sketchbook, consisting of at least 100
pages.
o The students’ sketchbook cover will be thoughtfully designed
& constructed from hand-made paper, magazine cut-outs and collaged images; and will demonstrate
an understanding of the elements and principles of design.
o Students will develop entries in their “Sketchbook of Self Discovery, throughout the course of the
school year, in order to examine who they are, as individuals and as members of their society.
Sketchbook entries will be ongoing, and will consist of open-ended assignments, such as the student
examining something they care about through critical,
historical, and aesthetic inquiry; visual examination and note
taking; personal reflection; and creative visual expression.
o Students will participate in a mock trial of “Banksy Vs. The
City of Boston”, and will then discuss the controversy
surrounding today’s graffiti artists.
o Students will identify artworks of the past as being
inspirations for today’s graffiti art.
o Students will research graffiti fonts on the internet at
GraffitiCreator.com and then use their sketchbooks to create
thumbnails of their “Piece” ideas from books & web
resources
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o The final product will be a Graffiti “Piece” drawn on the front surface of the student’s Process
Portfolio, conveying the student’s personality and communicating information about the student
through the following three “Piece” components: 1. Letters, 2. Character/Symbol, and 3. Background
Design.
o Students will share their final products with the class. Students will explain how their Graffiti “Piece”
design represents who they are and what they hope to gain from their “Piece” Process Portfolio
throughout the school year.
o Students will identify at least two elements and principles of art they chose to focus upon within
their Graffiti “Piece” Process Portfolio Design.
o Students will discuss how calligraphy writing is a traditional art form used
to communicate ideas & beliefs throughout various cultures around the
world, after reading the book Silent Music.
o Students will conduct research from books and internet in their
sketchbooks, in order to determine which word they will choose for their
“mantra”, and what language they will be writing it in for their final
product.
o The final product will be an ink calligraphy painting of a word that brings
about positive inspiration to the student for the year ahead. The word will
be written in a foreign language that holds personal meaning to the
student, and will include a form or shape that visually unifies the message
of the student’s “mantra”.
o Students will complete a self-reflection assignment about their “mantra”,
which will ask them to provide a translation of its meaning and to further explain why their “mantra”
word & language is important to them & their personal beliefs.
o Students will conduct research, notes, and thumbnail drawings in their “Sketchbooks of Self
Discovery” during the process of creation for all three lessons of this unit, in addition to all other
process-oriented evidence created throughout the year’s curriculum.
o Students will keep preliminary artworks and final products from art lessons in their “Piece” Process
Portfolios throughout the year.


STRATEGIES:
o The teacher will ask questions to students
about examples of artwork & artists’
journals, such as Leonardo da Vinci’s
sketchbook entries, prompting Visual
Thinking Strategies to provoke group
discussion.
The teacher will observe
student discussion and work habits during
in-class art projects.
o The teacher will observe student’s work
habits during a check in with each student
when they begin their research and/or
thumbnails for their final piece of artwork.
The teacher will check off each student,
after they make sure that the student is ontask and understanding the instructions
during an initial assessment half-way
through the lesson.
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o The teacher will supervise the students throughout the lesson, checking to make sure that everyone
is participating and incorporating the elements & principles of design within their final product, as
well as any other additional components recommended by the teacher.
o The teacher will review visual arts vocabulary terms and key concepts of lessons with the students at
the end of each class period, in the form of a quiz game to determine which tables are ready to line
up first for dismissal.
o The teacher will hand out a self-reflection assessment worksheet to the students, prompting them to
think about how the images, designs, symbols and text they chose to use within their final products
portrays who they are and why they chose to communicate a particular idea or belief about
themselves in this way.
o The teacher will use a rubric for the final evaluation of the student’s projects and to assess the
reflection worksheets from the unit.
o The teacher will collect students’ sketchbooks
approximately every two weeks, with a given number of
pages assigned to students to have completed. The
teacher will read, critique, and give feedback each time
the sketchbooks come in.
o The teacher will engage in cooperative formative
evaluation with the student throughout the entire school
year, based upon the ongoing process-oriented projects
of the sketchbooks & portfolios.
o The teacher will assess the quality, quantity, and
direction of the research & work in students’
sketchbooks, as well as the strategies being used, their
effectiveness, and their balance in relation to what is
being sought or discovered. The teacher will write
comments on “sticky notes” in the students’
sketchbooks, suggesting directions, artists, and resources
of interest for the student, as well as providing feedback
about their process of learning & self-exploration.
o The teacher will provide consistent feedback and
ongoing
formative
assessment
on
students’ Whitney Halstead Collage Book,Ovation for Whitney B. Halstead: Fifty Years a
Painter, The Thing Complete in this Issue,8 1/2 x 11 1/2 in., ink, gouache and
“Sketchbooks of Self Discovery” and “Piece” Process
collage. Whitney Halstead Papers, Archives of American Art.
Portfolios throughout the entire year.


RUBRIC: Sample of Lesson 2 Rubric is included with this unit.



CONCLUSION:

After completing all three lessons within the first unit of the school year, the students will have created three pieces
of artwork related to the Unit 1 theme, “Making A Difference…IN OURSELVES…Through Art”. All three final art
products will further emphasize how the process of creation can be the means for engaging in positive experiences
for ourselves through art. Two of the three pieces of artwork created from this unit, being the Sketchbook of Self
Discovery and the “Piece” Process Portfolio, will be continuously used throughout the rest of the school year to keep
record of the students’ personal growth in art class. Both of these art products are interactive mediums, each in
their own way, that together help foster the students’ understanding and appreciation for “process” as being the
key focus for artistic creation during art class. The third & final art lesson, being the calligraphy writing of the
students’ chosen “Mantra”, will be on display for students to view during the first few months of school. Each
“Mantra” art product will serve as an inspiring visual reminder for students to focus on their aspirations for personal
growth throughout the year, both inside and outside of the art room. All three final products of student artwork
that result from this unit exemplify the various ways in which we can make a difference in ourselves, through art.
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STAGE 3- LEARNING PLAN


RESOURCES & EXEMPLARS:
o PowerPoint Presentation
o Smart Board Presentation
o Benchmark Product & Student Samples
o Computers & Internet

Anderson, T. (2005). Art for Life: Authentic Instruction in Art. New York, NY:
McGraw Hill.
Banksy. (2005). BANKSY: Wall & Piece. London, UK: The Random House Group.
Ganz, Nicholas. (2006). Graffiti Women: Street Art from Five Continents. London,
UK: The Random House Group.
Glossop, J. (2003). The Kids Book of World Religions. Tonawanda, NY: Kids Can
Press Ltd.
Hume, H. (2000). A Survival Kit for the Elementary / Middle School Art Teacher.
San Francisco, CA: Jossey-Bass
Langley, M. (2005). Dorling Kindersley Eyewitness Books: Religion. New York, NY: DK
Publishing, Inc.
Katz, E., Lankford, E., & Plank, J. (2000). Themes & Foundations of Art. New York, NY:
National Textbook Company.
Martinez, Scape. (2009). GRAFF: The Art & Technique of Graffiti. Cincinnati, Ohio: IMPACT
Books.
Merill, Y. (2002). Hands-On Ancient People: Volume I. Anchorage, Alaska: Kits Publishing.
Rumford, James. (2008). Silent Music: A Story Of Baghdad. New York, NY: Roaring Brook
Press.
Warren, W. (2009). Street Art: Colouring Book. London, UK: Worldwide Co.
(2010) AAA Collections: Visual Thinking: Sketchbooks from the Archives of American Art.
Retrieved April 20, 2010, from AAA Collections: Visual Thinking: Sketchbooks website:
http://www.aaa.si.edu/exhibits/pastexhibits/sketchbk/sketchbk.htm
(2010) Keeping A Sketchbook. Retrieved April 20, 2010, from The Art Junction website:
http://www.artjunction.org/sketchbook.php
(2010) The Home of Graffiti Art. Retrieved April 10, 2010, from The Graffiti Creator web
site:
http://www.graffiticreator.net/index.htm
(2010) Graff Letters. Retrieved April 10, 2010, from Learn Graffiti.net web site:
http://www.learngraffiti.net/abc_page.htm
(2010) Street Art. Retrieved April 10, 2010, from Wikipedia.com web site: http://en.wikipedia.org/wiki/Street_art


ART MATERIALS:
o For Sketchbooks: Hardcover sketchbooks, made up of at least 100 unlined pages
o For Collage Cover: Magazine Cut-outs, Glue mixture, (For hand-painted paper) Wax-paper & Tempera Paint,
Scissors, Styrofoam Trays for Paint, Oil Pastels, Stamps for paper decorating
o For Portfolio Folder: poster tag-board folded in half, water-color pencils, markers, tracing paper
o For Calligraphy: thick paper, calligraphy pens, ink, hand-outs of calligraphy alphabets in various
languages
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 SCOPE AND SEQUENCE OF LESSONS:
o LESSON 1: Sketchbook of Self Discovery




Sketchbook: a visual diary of your thoughts and research.
Art References: Leonardo Da Vinci’s Sketchbook, student samples of sketchbooks
Student Creation: Cover Design of Inspiration

The students will view examples of artists’ sketchbooks, such as Leonardo da Vinci, as well as
examples of present-day student sketchbooks, to discuss how artists use their sketchbooks as
tools for self-exploration and researching inspirations. Students will research ideas for their
sketchbook cover designs through art books, student samples of sketchbooks, and the internet.
The students will paint tempera colors on wax paper in order to create a special effect of handmade paper to be used in a collage-technique for their sketchbook covers. They will be using a
variety of art materials to create a personable and inspiring cover design for their sketchbooks,
which they will continue to use throughout the entire school year. The teacher will provide
creative writing prompts and ideas for students to further explore in their sketchbooks, which
will then be reviewed & assessed by the teacher every two weeks.

o LESSON 2: Graffiti “Piece” Process Portfolio




Process Portfolio: a collection of class projects & other evidence reflecting growth
& development of practical strategies & skills in and through art.
Art References: Banksy, Jean-Michel Basquiat, Keith Harring, local graffiti artists
Student Creation: Graffiti “Piece” Drawing Representing Student’s Self

The students will participate in a mock trial of “Banksy VS. The City of
Boston” in order to shed light upon the current debate about whether or
not graffiti art is a true art form. Students will discuss the difference
between graffiti as vandalism and graffiti as art, while identifying the
principles of art & design that graffiti artists incorporate into their
masterpiece or “piece” in slang. Students will view a PowerPoint
presentation about past inspirations of graffiti art, and will then create
thumbnail drawings of their own graffiti “piece” design ideas in their sketchbooks. Students will use tracing paper to
experiment with the arrangement of their three required “piece” components, being the 1. Text, 2. Background, and 3. Symbol or
character. All three components must work together as three unifying layers within the “piece” to express something about the
student’s personality and/or identity. The students will create the final version of their Graffiti “Piece” on the front of their
portfolio folders, using water-colored pencils and markers. Students will store their artwork within these portfolio folders
throughout the school year.

o LESSON 3: The Word As Your “Mantra”




Mantra: a sound, syllable, word, or group of words that are considered capable of "creating transformation".
Art References: Arabic Calligraphy, Chinese & Japanese Calligraphy, alphabets & languages from around the world
Student Creation: An Inspirational Message Written in Calligraphy

The students will listen to a reading of the book Silent Music, by James Rumford, and
then discuss the images of Arabic calligraphy used throughout the book. Students will make
observations of the sequence of events, characters, and plot of the story. They will identify
calligraphy as an art form in various cultures around the world, and then discuss how calligraphy
writing can help bring about positive changes within people’s lives. Students will research what
their personal “mantra” should be and which language & calligraphy style they will use, while
recording their notes and findings in their sketchbooks. Children’s books, calligraphy artworks,
pop culture, music lyrics, and web resources will all be available for students to draw inspiration
and ideas from for their final “mantra” product. The final version of their “mantra” project will
consist of a black ink drawing on white paper, expressing the students’ chosen word or phrase of
inspiration, written in another language. Students will present their artwork to the class and
complete a self-reflection sheet that asks them to further translate and/or explain the meaning
behind their selected “mantra” word. The “mantra” artwork will be hung in a visible place so
that students can be reminded of their positive aspirations throughout the school year
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DEVELOP YOUR VISUAL MUSCLES WITH THESE EXERCISES
Everyday, people everywhere engage in some form of physical exercise. We
know that physical activities develop certain muscles in our bodies and lead to
a more healthy life.
Let's think for a moment of the mind as two muscles. One muscle is used
when we do things involving words like reading a book, writing a letter, or
listening to someone talk. The other muscle is used for “visual” things like
recognizing a face of someone we've seen before, reading a map, or
remembering a place we've been. This other muscle also controls our
daydreaming, flights of fantasy, and our imagination.
Like athletes, artists develop their “visual muscles” by continuous practice and
use. They practice by looking at things closely, drawing them, and recording
them in their minds' eye.
Materials You Need: a pencil and sketchbook.
What To Do: Here are some “push-ups” you can do in your classroom or
home to exercise your “visual muscle.” Each one can be done again and again for practice.


Draw a picture of something (like a bicycle or shoe) showing it from three different views on the same page.
 Take an object apart and then draw it. (Get permission first!)
 Fill a page with drawings of bugs, sea shells, or something you collect.
 Examine an object for one minute. Put the object away. Then draw a picture of what you remember about it.
When you finish drawing, look at the object again and see how much you remembered of it.
 Use a magnifying glass to draw enlarged views of waterdrops, hair, plant leaves, and other small items.
 Go through a magazine and cut out a photograph of something you enjoy or find interesting to look at. Draw
a picture of this image—only turn it upside down. (This will make you look closely at what you're drawing.)
 Show someone how to do something (like making a paper airplane) in a sequence of drawn pictures (with as
few words as possible.)
 Draw yourself by looking in a mirror.
 Draw a family member or friend from memory.
 Draw your pet or go to a local zoo and draw the animals there.
 Draw a map showing your route from home to school. Include local landmarks. (For more practice, draw a
map of your neighborhood, backyard, or bedroom.)
 Sit under a tree and draw it from your point of view. Draw other things around your backyard from unusual
points-of-view.
 Take your shoe off and examine it closely. Feel its contours, look inside it, turn it upside down. Once you are
familiar with it, draw a picture of it. Try this with other objects around the house.
Want To Do More? Make up your own “visual push-ups” to do. Date each of your exercises and keep them all in a
portfolio or sketchbook so you can check your progress and growth over time.
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YOUR GRAFFITI “PIECE”
Name ________________________________
CRITERIA

EXCELLENT (5):

Banksy’s Look-A-Like

SATISFACTORY (4-3):
Still Searching for the
Pieces To The Puzzle

Little or NO Effort (2-1):
Brush Up Your Work

THE “PIECE” COMPONENTS:
“Piece” Component #1:
The Letters

Letters are strong, bold, and full of style. Name is
easily legible and uses bubble, block, or wild-style
fonts with patterns, arrows, flourishes, 3-D
shadows & outline.

Letters are somewhat legible, uses font style
with no additional details or effects.

The letters do not appear to be well
thought out, and could use more time
invested during creation process to
achieve full potential.

“Piece” Component #2:
Character / Symbolism

Character is carefully thought out and meaningful
explained well and creative

Character is idea creative / some explanation
of symbolism

“Piece” Component #3:
Background Design

Background design is unique and interesting,
thoughtful composition, excellent use of space,
correct type of balance.

Background design’s use of space seems
muddled, and the balance could be improved.

There is no visible background included
within the students’ composition.

Each component (letter, character & background)
has a strong sense of its own space & works as an
individual layer, on its own. Each layer is in its
own plane and incorporates the elements of art &
design. As a whole, all 3 elements work together
so that the sum of all the parts is greater than the
individual components.

Each component (letter, character &
background) does not have a strong sense of
being its own individual layer. As a whole, all
3 elements are competing with each other.

Each component (letter, character &
background) is not complete. As a whole,
the 3 elements do not work together.

Principles of art evident and explained very well

Evidence of principles used, but poor or little
explanation

No organized use or understanding of the
principles of art

Principles of art evident and explained very well

Evidence of principles used, but poor or little
explanation

No organized use or understanding of
the principles of art

The student has taken ownership of his/her
artwork but still struggles how to convey his
or herself through their art.

The chosen design and few principles of
art that the student uses, does not seem
relevant to the artist or the viewer. The
work has yet to reach its full potential.

Character is not incorporated within the
composition.

THE “PIECE” FINAL PRODUCT:
“Piece” as a Cohesive Whole
Principle of Art#1:
______________
Principle of Art#2:
______________
Student’s Representation &
Meaning Is Expressed

The student’s intended message is chosen to be
expressed in an appropriate way, through their
choice in design and principles of art. Their work
has a sense of a much deeper meaning and value to
it beyond its surface, by displaying a sense of their
personality, background & intended message.

THE “PIECE” AS PROCESS & PRESENTATION:
Effort: Consideration of
idea, design, and good
Craftsmanship

Final composition is fully developed and thought
out. Craftsmanship is of high quality, lots of care
and neatness. Demonstrates a labor intensive
approach to execute & to visualize & sketch out.

Final composition demonstrates the potential
to be more fully developed or more thought
out. Craftsmanship is of average effort, some
problems with neatness.

Final composition demonstrates very little
effort, poor craftsmanship, and no
attention to design.

Excellent utilization of class time, high effort,
works diligently and thoughtfully

Works through class but is sometimes
distracted

Could benefit if applied more focus &
better listening during class instruction &
work-time

Unity/Overall Composition

Demonstrates a strong grasp of lesson objectives
& successfully represents the self through the 3
required parts: 1. Letters, 2. Background, 3.
Symbol or Character.

Successfully represents the self through choices
of composition

Could be better executed and more
thought-out.

Student’s “Piece”
Presentation

Student’s has fully considered purpose and
meaning in work, choice of design and elements
are well- articulated to the class.

Student vocalized the elements and ideas of
design to the class, and demonstrated an
understanding of assignment.

Student needs to support and present
their presentation with more confidence
and reasoning.

Use of Class Time

STUDENT SELF-EVALUATION:

TEACHER COMMENTS:
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Many artists keep sketchbooks in which they experiment with ideas and collect drawings of their environment. Sketchbooks are
like visual diaries for artists. Artists often use them for planning and developing their work.




The most famous artist sketchbooks are those of Leonardo da Vinci. His sketchbooks are filled with drawings, diagrams
and written notes of things he saw and ideas he came up with.
Picasso produced 178 sketchbooks in his life time. He often used his sketchbooks to explore themes and make
compositional studies until he found the right idea and subject for a larger painting on canvas.
Henry Moore, a British sculptor, filled one of his sketchbooks with drawings of sheep that often wandered by the
window outside his studio.
If you want to be an artist, it's a good idea to start keeping a sketchbook around with you all the
time. You can draw in your sketchbook, write in it, and stick photographs and other things you
find in it. Later on, you can return to your sketch-book when you're looking for ideas for making
works of art.

To begin, purchase a simple spiral-bound sketchbook and drawing pencil from an art supply store. Or,
follow these directions for making a simple sketchbook on your own. Personalize your sketchbook by
drawing something on the cover and then writing your name and the date on it. Carry
your sketchbook around with you wherever you go. Look for things to record in your
sketchbook. Remember that as an artist you have to look closely at things. You may
find it difficult at first to stand still and draw something outside, especially if there are
people around. Don't mind them or any comments they might make. And don't worry
if some of your drawings don't turn out like you want them to. You can make mistakes
in your sketchbook and you'll get better with practice. Drawing requires courage!
Try to fill one page of your sketchbook everyday. Getting started is always difficult, especially when you have a new,
empty book. If you don't know where to start, try one of the following ideas. Once you've done your first sketchbook,
the next ones will be easier and even more rewarding.











Many artists choose a theme to follow in their sketchbooks. For example, you might decide
to focus on portraits of people (like your family and friends) in your first sketchbook. You
might draw scenes around your neighborhood. Or, you might draw views you see when
looking out windows (something that Henri Matisse, a French artist, liked to do).
Most people have collections of things. A collection can make a good theme for a
sketchbook. If you have a collection of toys or dolls, draw pictures of them in your sketchbook. (Did you
know Andy Warhol liked to draw pictures of toys?) You can also draw pictures of shoes, old hats, tools,
kitchen utensils, or other items found around your house.
If you like comic books, your sketchbook can be a place to invent new comic-book characters and to develop
story-lines for your own comics.
If you have a dog or cat as a pet, try drawing pictures of it in your sketchbook. Don't worry if your pet moves
before you finish your drawing. As you get to know your pet better by drawing it, you'll probably be able to
go back and finish any uncompleted drawings of it later on.
Drawing things from unusual points of view is good practice for an artist. For example, try drawing trees
while sitting directly underneath them.
If you go on a family trip or class field trip, take your sketchbook along to draw. It can be become a record of
your journey and the things you saw.
You don't have to draw things you see in your sketchbook. It can be a place to make designs and experiment
with different types of lines and shapes. Try making one or more paintings based on the drawings in your
sketchbook.
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